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In 1994 educationist Heather Jacklin and sociologist Johann Graaff, both 

from the University of Cape Town, completed reports on rural education in 

each of the ten the homelands, and then a summary report – eleven reports 

in all. The overarching title of the set of reports was to have been Rural 

education in South Africa: a report on schooling in the Bantustans. 

Unfortunately the reports were never published, although photocopies did 

find their way to some researchers. 

The titles and authors of the eleven reports are: 

 Final report on homeland education (Jacklin and Graaff)

 Is Bop better? A case-study in educational innovation (Graaff)

 Schooling in KaNgwane (Jacklin)

 Inherit the wind: a report on education in Lebowa (Jacklin)

 Education as an instrument of war: the case of KwaZulu/Natal

(Graaff)

 Schooling in KwaNdebele (Jacklin)

 Schooling in the Ciskei (Jacklin)

 Teachers without classrooms: education in Venda (Graaff)

 Klein maar getrain: education in QwaQwa (Graaff)

 Schooling in Gazankulu (Jacklin)

 Rural Education Project report: Transkei (Jacklin)
 

Linda Chisholm of the University of Johannesburg was one of the 

researchers who obtained a ring-bound photocopy of the eleven reports, and 

she has used them in her own research. She deemed them valuable enough 

to warrant digitizing, and in 2017 made the suggestion to me by way of her 

sister Alison (my deputy). Indeed, nothing as comprehensive as these 

reports had been published on education in the homelands. Further, though 

unpublished, a number of these reports have been cited. 

In 2018 I was given the go-ahead to place them on the Wits institutional 

repository. Both Heather Jacklin and Johann Graaff readily gave Wits 

permission to do so. Heather also kindly provided MS Word copies of 

KwaNdebele and Ciskei, which we could turn into PDFs. 

Mark Sandham 

Education Librarian 

University of the Witwatersrand 

August 2018. 

Updated 7/8/18 



NOTE ON THE DIGITIZATION OF THESE REPORTS 

The eleven unnumbered reports had not been amalgamated, and each is 

paginated individually. We have accordingly treated them as individual 

works. We supplied title pages, a foreword and this note. Where pagination 

or other details are missing from the photocopy of the manuscript, we have 

added these to the PDFs. We enclosed such additions in square brackets. 

Pages 15 and 29 of Schooling in KaNgwane were unclear, and we retyped 

them. The photocopies were reductions to A5 – we have kept them at this 

size. 

The work was all done by the staff of the Wits Education Library. 

Metadata by Mark Sandham and Alison Chisholm. 

Scanning directions by Mark Sandham. 

Unclear pages were retyped by Celine Mdakane. 

Scanned by Mandla Masina and Tshifhiwa Ramuhulu, using a Zeta TS-0995 

overhead scanner made by Zeutschel. 

In-image editing and photo-shopping by Mandla Masina and Tshifhiwa 

Ramuhulu, using Adobe Acrobat DC Pro. Images were cropped on the Zeta 

scanner. 
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boost the number of Sub A’s. This can be illustrated with reference to the 1991 

Sub A cohort. In 1991 there were 38 637 Sub A’s (of which 15 % were repeaters). 

In 1992 there were 30 205 Sub B’s of which 4 333 (14 %) were repeaters. This 

means that only 25 872 or 67 % of the 1991 Sub A group progressed to Sub B. 

Of the remaining 12 765, 6 517 (17 % of the original cohort) repeated Sub A 

while 6 248 (16 % of the original cohort) dropped out. 

Standard Six 

Many students in standard six are either drop outs who are re-entering the system, 

or failures from the previous year. Failure and repeater rates are higher in standard 

six than in any other year except standard ten. In 1992, 22 % of standard sixes 

were repeaters. In 1993, 36,5 % of those who wrote the standard six examination 

failed. 

A comparison of standard six and standard five enrolment and repeater figures 

shows that at least 10 % of 1992 standard sixes entered schools from outside the 

system (i.e. they were not in standard five or six in KaNgwane the previous year). 

This is shown by a breakdown of the standard six enrolment: 

Total  21 913 

Intake from 1991 std 5 14 782 (Max) 

Repeaters from 1991 std 6 4 881 

Intake from outside the system 2 250 

The age statistics also show that there are students who enter standard six who 

were not in standard five or six in KaNgwane the previous year. In 1992, for 

example, there were over 600 more 13 year old’s in standard six than there had 

been 12 year old’s in standard five the year before. These students may have 

entered KaNgwane schools from elsewhere, or they may have dropped out lower 

down the system and re-entered at standard six level. 

Both the enrolment growth rate and the actual enrolment for standard sixes were 

higher than for the preceding standard five year from 1986 until 1992. Between 

1986 and 1991 the average annual enrolment growth rates for standard fives was 

9,3 % while the standard six enrolment growth rates for the same cohorts between 

1987 and 1992 was 12,9 %. 

Students who enter or re-enter the system in standard six do not necessarily arrive 

at the beginning of the year. In two of the seven KDEC circuits the September 

1992 enrolment for standard sixes was higher than the March enrolment. In these 

circuits there was a net gain of students. It is likely that many students also entered 

during the year in other circuits although overall drop outs outnumbered new 

entries. 
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lobbying for IDT funding for an additional secondary school, negotiating with 

ISCOR, ESCOM, and government departments for infrastructural improvements 

and establishing an educare centre with a school feeding scheme. It is envisaged 

that the planned new secondary school will be used as a community centre after 

school hours. 

An important part of the work of the committee is to manage staffing for the five 

village schools. Future teachers are identified from among students at the 

secondary school, and training and financing is organised for those who are 

selected. To date, ten or more students have been sent to the University of 

Zululand and elsewhere for further education and training. The schools are yet to 

benefit from these efforts as these students have not yet completed their studies. 

Committee members believe that teachers from the village are more likely to stay, 

while teachers from elsewhere tend to remain at the village schools while they 

complete correspondence qualifications after which they move away. The 

distribution of staff among the five schools is also managed by the committee. 

The committee has involved itself in daily work of teachers in supportive ways. 

It has approached and liaised with NGO’s on behalf of the schools. It has also 

organised the use of the primary schools as study centres for secondary students 

at night and it has set up Saturday classes in Mathematics and Science for primary 

school pupils. 

The education committee has gradually extended its terms of reference and has 

considered projects relating to the economic development of the village as a 

whole. 

The ethos established within the secondary school has been a key factor in the 

broader education committee. This has centred on the leadership style of the 

principal who has developed a committed group of senior staff. The leadership 

style is participatory. Decisions about new appointments are made in consultation 

with senior staff. The school has a PTSA with nine elected members (three 

students, three teachers and three parents) and the principal as a tenth ex officio 

member. The principal himself has a heavy teaching load and also teaches 

Saturday classes. He wields his authority in matters such as the refusal to employ 

staff who are known to drink alcohol.  

Gender 

The secondary school is unusual in that the majority (around 60 %) of standard 

ten students are male .This would partly result from the fact that enrolment ratio’s 

are not complicated by high repeater rates. Other reasons can only be guessed at, 

but it seems likely that male students in this village would have less reason to 

leave and more reason to stay. Because the village is quite remote, there are fewer 

employment opportunities to tempt males away from school, while the school’s 

good standard ten results would motivate them to stay on. In these circumstances 

male students would assert the full advantage given them by a patriarchal society 







[END OF REPORT]


